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Young Person’s Guarantee: National Conversation

The Young Person’s Guarantee (YPG) is a new
commitment made by Welsh Government to
ensure that young people in Wales have the
available support and opportunity to reach
their potential following the disruption of the
COVID-19 pandemic. The YPG will guarantee
an offer of support to young people, to either
gain a place in education or training, or to
help to get into work or to become self-
employed. The guarantee is for every young
person aged 16-24 who lives in Wales.

As part of the YPG, Welsh Government
wants to ensure that it continues to listen
to Wales’s young people. It wants to
understand how young people in Wales
view the support and offer available to
them, what they say they need in terms
of support, and to hear about the barriers
they face at this moment in time.

As part of this activity, Welsh Government
launched the National Conversation

with Young People in May 2022. Welsh
Government was particularly keen

to have

from more seldom heard groups,
for example, those Not in Education/
Employment or training (NEET).
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The key themes the Welsh Government
were interested in were what young
people aged 16-24 had to say about
their experiences getting training,
education, and work, in particular:

e Their aspirations;

¢ The challenges they faced;

e Their awareness of support
available to them;

¢ Their ideas for improving
engagement with young people
in Wales in the future.

This report brings together the
findings
from conversations with a range of
young people in Wales, between
May and November 2022.



Methodology

Participants from all over Wales aged 16-
24 were involved in these conversations,
including
The conversations were held
with young people who were EET (in
education, employment, or training),
NEET (not in education, employment,
or training), young carers, young
people with disabilities (including those
with mental health conditions), young
offenders, young people with childcare
needs, digitally excluded young people,
young people in care, care leavers,
young people who were homeless or
at risk of being homeless, those from
ethnic minority backgrounds, refugees/
asylum seekers, those identifying
as LGBQT+, and a mixture of Welsh
speakers and non-Welsh speakers.

The research consisted of

this report combines the
insights from all three components:

5] Qualitative focus groups (n=40
participants across seven
groups), conducted by Beaufort
Research in June 2022

3] Quantitative omnibus online
survey (n=129), conducted by
Beaufort Research in June 2022

E] Qualitative discussions (approx.
n=100 participants), conducted
by relevant training providers,
youth workers and support
organisation leaders across Wales
in October and November 2022

It is important to note that whilst

this study has aimed to include the
perspectives of a diverse range of young
people, the qualitative components

mean the views outlined are not strictly
proportionally representative of the young
Welsh population. Therefore, the findings
in this report, particularly the qualitative
discussions, are illustrative rather than
representative.

Quantitative data has been
highlighted in the body of the report
where relevant. The full data tables
are available upon request.

1. Qualitative focus
groups conducted by
Beaufort Research

This component included a mix of

online focus groups, an online triad,

and paired discussions, together

with a face-to-face focus group and

a phone interview (see figure 1). In
orkers attended the discussionsgH]

well. This helped to put participants at

ease, as well as providing occasional

contextual information, where relevant.

Participants in Education, Employment
or Training (EET) were recruited using

a network of qualitative recruiters

who followed a recruitment script

and specification agreed by Welsh
Government. The remaining participants
were recruited using a combination

of liaising with organisations

that support young people and
Beaufort’s recruiter network.

Figure 1: Qualitative Focus Groups Detailed Sample.
1 e

Circumstances Age

n In education, employment
or training (EET)

16-18

Online focus group (7
participants, convened in Welsh)

N

Not in education, employment
or training (NEET) / have recent
experience of being NEET

Online triad focus group,
online individual interview
(4 participants)

EET m Online focus group

(8 participants)

NEET / have recent
experience of being NEET

B M

m Online focus group

(56 participants)

Young carers

Face-to-face focus group
(7 participants)

1| [

Young people who are
homeless / have experience
of being homeless / at risk

m Online triad focus group, phone

interview (4 participants)

r4 Disabled young people

LY Online triad discussion, online

paired interview (5 participants)
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2. Omnibus survey
conducted by
Beaufort Research

The Omnibus sample was designed
oLeJell|EVTe]5] resident in Wales aged 16
and over. Fieldwork for the June 2022
survey took place between 6 — 26 June
2022. A total of 1,000 interviews were
completed and analysed. Questions
for the YPG’s National Conversation

survey were answered by 129
participants aged 16 — 24 years.

Interviews were undertaken online

using the Cint online panel exchange
platform. The Cint platform and its
products comply with ESOMAR, MRS,
ARF, MRIA, AMA, AMSRO and Insights
Association standards. Cint also complies
with ISO 20252. Multiple data quality
checks are built into the Cint system
including GEO IP check and CAPTCHA
at registration, unique respondent
identification and fraudulent behaviour
checks. On top of this Beaufort builds

in its own quality control questions and
measures within the survey and excludes
participants who fail these checks.

The survey was subject to interlocking
demographic quota controls of age
within gender. A further separate quota
control was set on social grade and
questionnaires were completed by
residents of every local authority in
Wales. Online surveys were configured
for PC/tablet and smartphone completion
and English and Welsh versions of each
were offered to every respondent.

Data has been weighted by age group,
gender, Local Authority grouping and
social grade to match 2011 Census
figures and ensure it is fully representative
of the adult population (16+) in Wales.

Care should be taken in interpretation
of data where the base sizes are

particularly small. The following is a guide
showing confidence intervals attached

to various sample sizes (showing
confidence intervals where the results
would be at 50% and at 10 or 90%).

Figure 2: Un-weighted Sample
Size

95% Confidence Intervals
(excluding design factors)
for different results with
different sample sizes:

1000 100
50% +/-3.1% +/-9.8%
10/90% +/-1.9 % +/-5.9 %

For example, if 90% of a sample of
1,000 answers “Yes” to a question,
we can be 95% sure that between
88.1% and 91.9% of the population
holds the same opinion (i.e. +/-1.9%).
However, if 90% of a sample of 100
answers “Yes” to a question, we can
be 95% sure that between 84.1%
and 95.9% of the population holds
this opinion (i.e. +/-5.9%), etc.

3. Qualitative
discussions

Golley Slater and Welsh Government
developed a simple, open-ended
qualitative questionnaire. Welsh
Government recruited several
voluntary organisations, youth groups
and training providers to run focus
groups and return the findings via the
questionnaire template. The findings
were returned to Golley Slater for
analysis and inclusion in this report.

The nature of this approach meant
that there were no sample specs or
quotas set. Responses were received
from three different Local Authorities
who deliver the Communities for Work

programme; another who ran a focus
group through their youth service; a
private training provider; and a voluntary
youth service with young people of
different ages, working status, gender,
and support experience. There were also
some participants recruited by a charity
working with vulnerable young people.

EllnilEE| to avoid any participant or
support organisation being identified.
However, it was evident from the
feedback from these discussions that
having someone they were familiar with,
and trusted, take them through the
questions led to some honest and in-
depth responses about personal issues.

Discussion flow

The questions and conversations in
each research component followed
similar themes including: |15}
experiences of young people in
education, employment, and training,
along with positive facilitators and
support, barriers faced, aspirations,

the support they would like to help
them with education, training and

work, and views on reaching them

with communications about support.

The discussion guide used in the
Beaufort interviews was designed in
partnership with Welsh Government and

EllolWTeR{oldfree-flowing conversations.

The questions in the feedback form
sent to organisations contained a series
of probes to help those running the
discussions to prompt young people

to feel comfortable giving their views.

The Omnibus survey consisted of
closed and open-ended questions
addressing the same topics.



EXECUTIVE
SUMMARY
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Their Aspirations

Aspirations varied amongst 16-24-year-
olds, with some focusing on elements of
their future pathway, and others focusing
on the ultimate careers they wanted.
Levels of confidence in achieving these
goals varied. For many participants,

a more stable and routine day-to-day

life needed to be in place before they
could begin to focus on their education,
employment, or training pathway.

Barriers to Accessing
Education, Employment
& Training

There were multiple barriers in place
for young people when it came to
accessing education, employment,

and training opportunities. (@Js1\ A7)

of 16-24-year-olds who applied for

a job or tried to start a new course
start training claimed to have faced
W ElGEEELEE Many of these
barriers felt largely outside their control,
for example, personal circumstances
and health issues, lack of knowledge
about pathways and/or lack of pathway
support and the impact of the pandemic
on their education and wellbeing.

Awareness of

Support Available

Reported awareness of support available
for 16-24-year-olds with regards to
education, employment and training

was low, and many participants tended

to state that they were [iled 8 a e \TE =)
of support targeting young people.

Positive Support
Experiences

Positively, those who had received advice
or support from an organisation or other
people found it helped ‘a little’ (50%)

or ‘a lot’ (44%) with doing the course/
training or getting the job they wanted.
The young people who had accessed
support organisations were often positive
about their experiences, particularly
where they have developed a relationship
with an individual employee/support
worker whom they trusted and had
opened up to. There were also indications
lylghaving a successful support
experience helped to overcome some
IR GEYEIG(ETCR (I TLETR for example
by increasing confidence, reducing
anxiety, and assisting with knowledge

of pathways/what steps to take next.

Their Support Needs

There were a number of areas where
16-24-year-olds claimed it would be
useful to receive help or support.

was the number
one area where they feel they need help
or support. Participants claimed that they
would benefit from having more [=1{[e]¢=1¢|
support at school/earlier in the journey,)
specific to the individual and their needs/
situation. There were some requests for
more tangible connections to be made
between what was taught in school

and what they might do for work in the
future, to motivate and inspire them.

Engaging with Young
People more Effectively

Young people want support for their
education/training/employment to be
and easier for them to
access. Feedback from young people
indicates that by improving engagement
with them, their awareness of, and
access to, support organisations is likely
to increase. The evidence suggests

that engagement can be improved
through using channels that young
people use; using engaging formats;
optimising content and messaging;
optimising design; and considering the
role of sponsor identity. Conversations
with young people suggest that the
overall context of accessing support,

Elilelireducing the stigmag:igeliigle|

this, also needs to be addressed.







‘\if“

1.1 Short-term
Aspirations

Participants in the omnibus survey

were asked what education, training

or job goals, if any, they had for

the next 12 months (unprompted)

and responses were as follows:

* 19% said none/nothing/
they didn’t have any;

¢ 13% mentioned specific job aspirations;

® 12% said they didn’t know/
couldn’t remember;

* 12% wanted to finish their
degree/graduate from university;

¢ 10% wanted to complete
their training.

The feedback from qualitative
discussions with young people
conducted by training providers, youth
workers and support organisation leaders
echoed this range of aspirations. SleJ§j =}
oung people were unsure about
where they were headed; siii= =1
a general desire to either ‘work’ or
‘study’ but were unsure of the detail.

“No careers goals in next 12
months....... Nothing, any type of
work......... Don’t know. | would
like to do better in my job and
move into my own house......

My short term goals are to
ensure | secure and maintain
employment.” (YPs aged 16-24)

Some had got to a point where
they had something that was ‘good
enough for now’ and did not really
aspire for more at the moment.

“Pve just got a job in Tesco
and that suits me fine for
now.” (YP aged 16-24)
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Others were focussed on a particular
job aspiration, which might involve
a number of different steps. ail.

“In 1 year’s time | would like to
be doing an apprenticeship in IT
which would allow me to learn
more, get work experience, get
a degree at the end of the year
and get paid.” (YP aged 16-24)

“In the short term | aim to finish my
L4 apprenticeship by Mar 2023,
after which | hope to do some
in-house courses and continue
training.” (YP aged 16-24)

There were some participants who
articulated a more specific goal,
which was often a stepping stone to
achieving their aspirations longer
term. This might include: being

able to attend their appointments;
meeting with an employment mentor;
creating a CV; finding somewhere to
live; and, for one participant at least,
just leaving their house (their anxiety

stopped them from doing so).

There were also some simple, and
relatively fundamental, day to day
behavioural changes young people
would like to make to improve

their general wellbeing, with an
acknowledgement that this would make
them more likely to achieve their goals:

e Spending less time on
screens (mobile phone);

¢ Being more productive
around the house;

e Exercising more and eating healthier;
¢ Improving sleeping/sleep pattern;
¢ Increasing confidence.

However, upon further questioning young
people, it was uncovered that few had

a real plan of action to actually make
these changes, or achieve these goals.
These findings suggest there may be

a gap between intention and action.

Amongst refugees/asylum seekers, there
was a focus on gaining some certainty
about their status, and becoming fluent
in English, which was seen as key for
any future education or employment
goals - “All we need is English”.

As well as the open-ended question
about their short-term aspirations,
participants in the omnibus survey were
also given a list of education, training
and job goals and asked which of
these they personally intended to do in
the next 12 months. Their responses
are shown in Figure 3 below:

Figure 3: Omnibus Survey Question

Here are some education, training or job goals that people
might have. Please tell us whether you personally intend to

do each in the next 12 months?

Get advice on job roles / careers

Get a part-time job

Undertake a paid work placement

Find out more about further education or
higher education courses / institutions
Get a full-time job

Go into full-time or part-time
higher education at university

Find out about apprenticeships or
Jobs Growth Wales+

Go into full-time or part-time further
education at college

Undertake an apprenticeship
Volunteer

Become self-employed
or start my own business

Stay in school
Undertake an unpaid work placement

Undertake an internship

Training and development through
Jobs Growth Wales+

o
X

10% 20% 30% 40% 50% 60%




For each intention/aspiration, there
were differences by region, gender,
age, sexual orientation and whether
they were in work or education.
These have been highlighted below,
but they should be treated with
caution given segmentation has
reduced the sample sizes further.

Get advice on job
roles/careers

Of the 56% who intended to get advice
on job roles and careers (see Figure 3),

there were more 16-18-year-olds (67 %)
than those aged 19-24 (53%). However,
this difference could be due to the latter
group being more likely to have already

chosen a career direction given their older

age, thus not requiring advice any longer.

oung people in South Wales were
more likely to seek advicefigtlgRiglef]

in North/Mid/West Wales (59% vs 49%).

Get a part-time job

72% of 16-18-year-olds intended to
get a part-time job, compared to 37%
aged 19-24. However, this significant
difference could be due to the latter
group being more likely to already

be in some form of employment.
Numbers were higher in North/Mid/
West Wales (51%) compared to South
Wales (41%), amongst males (50% vs
36% females) and amongst LGBTQ+ (
58% vs 42% heterosexual/straight).

Undertake a paid
work placement

Of the 43% who planned to undertake
a paid work placement in the next 12
G SNEECN S Rintentions were
higher amongst 16-18-year-old
(63%) than 19-24-year-olds (38%). More
males intended to take a paid work
placement than females (48% vs 33%).
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Find out more

about further/

higher education

Of the 40% who intended to find

out more about further education or
higher education courses / institutions
(see Figure 3), numbers were highest
amongst 16-18-year-olds (46%).

All other groups were relatively
consistent, between 38% and 41%.

Get a full-time job

53% of those identifying as LGBTQ+
intended to get a full time job, vs 37% of

those identifying as heterosexual/straight.

Females were more likely to intend to get
a full-time job than males (45% vs 38%).

Go into full time or
part time education
at University

Numbers were relatively consistent
although there were more of those aged
16-18 than 19-24 (45% vs 35%). Also
40% of males vs 32% females, and
40% identifying as LGBTQ+ vs 36%
identifying as heterosexual/straight.

Find out more about
apprenticeships or
Jobs Growth Wales+

Of the 31% intending to find out more
about apprenticeships or Jobs Growth
VWEICSENEEEN SR N2 in 5 males
(40%) aged 16-24 intended to find
out more about apprenticeships or
obs Growth Wales+, compared to
only 16% females.f & E@1Elale[=lglo[-Td
the other biggest difference was by
region - 36% in South Wales vs only
19% in North/Mid/West Wales.

Get into full time or
part time further
education in college

Of those intending to go into full

time or part time further education in
college in the next 12 months (see
Figure 3), numbers were higher in
North/Mid/West Wales than South
Wales (32% vs 24%), 16-18-year
olds than 19-24-year-olds (37% vs
24%), those in education/not working
than those working (31% vs 24%).

Undertake an
apprenticeship

When it came to their intention to
actually undertake an apprenticeship in
the next 12 months (see Figure 3), the
demographics were relatively similar to
those wanting to find out more about
apprenticeships, but just slightly lower.
However, there was a decrease in those
aged 16-18 (down to 19%), consistent
with the fact they were likely to still be
in school / college in 12 months’ time.
There was also a marked decrease

in LQBTG+ who dropped from 37%

to 21% (compared to heterosexual/
straight who remained at 28%).

Volunteer

Intent to volunteer varied by region (South

Wales 28% vs only 14% in North/Mid/

West), gender (female 30% vs male 20%),

age (25% aged 19-24 vs 20% aged
16-18), sexual orientation (heterosexual/
straight 26% vs LQBTG+ 15%).
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Become self-
employed or start
their own business

Those intending to be self-employed

or start their own business were more
likely to identify as heterosexual/straight
(27% than LGBTQ+ (just 4%), be male
(28%) rather than female (13%), living in
South Wales (25%) than North/Mid/West
Wales (18%), working (25%) rather than
being in education/not working (18%).

Stay in school

Of those who intended to stay in school
over the next 12 months (see Figure

3), this number was much higher in
North/Mid/West Wales than South
Wales (36% vs 17%). Also, higher
amongst females than males (27 %

vs 18%) and amongst LGBTQ+ than
heterosexual/straight (31% vs 22%).

Undertake an unpaid work placement;

22% of 19-24-year-olds intended
to take an unpaid work placement
compared to 10% aged 16-18, and
more in South Wales than North/
Mid/West Wales (23% vs 12%).

Undertake an internship

17% of 16-24-year-olds, intend

to undertake an internship in the
next 12 months (see Figure 3), this
increases amongst males (21% vs
14% females) and in education/not
working (28% vs 9% working).

Training and
development through
Jobs Growth Wales+

Intentions were higher amongst those
identifying as heterosexual/straight (19%)
than LGBTQ+ (6%) and those aged 16-18
(283%) than those aged 19-24 (15%).



Some of the goals they mentioned
included: having a routine, gaining
financial security, having good
health - both physical and mental,
to start driving, to be in a job they
enjoyed, to be promoted at work,
to live in a (better) house/flat.

1.2 Long-term
Aspirations

From the qualitative discussions,
there were indications that ({113 {¢]
beyond the next 12 months often
eemed difficult for young people.
They didn’t necessarily differentiate
between shorter- and longer-term
aspirations, and some even framed
aspirations as ‘expectations’.

“l haven’t thought about my life in
three years’ time.” (YP aged 16-24)

“| just want to be happy in a job
and get some experience before
| set myself expectations.”

(YP aged 16-24)

Any unprompted aspirations were
relatively vague/general, often focussing
more on a sense of security than on a
clear goal or vision of what they wanted.

with a list of potential education,

in three years’ time (see Figure 4).

Nearly 1 in 3 (28%) wanted to be
self-employed or running their own
IET R (see Figure 4). A full list of
responses can be seen in Figure 4 below:

“I need to get into work and be
stable in work and life and have
a nice routine” (YP aged 16-24)

When prompted in the omnibus survey

training, or work aspirations, nearly
2in 3 (64%) of 16-24-year-olds said
they would like to have a full-time job

Figure 4: Omnibus Survey Question

Thinking about education or work, which if any of these
would you like to be doing in three years’ time?
Full-time job

Self-employed or running
my own business

Full-time or part-time higher
education at university

Part-time job
Paid work placement
Apprenticeship

Full-time or part-time
further education at college

Temporary or fixed term job

Internship

Unpaid work placement

There were some demographic
differences with regards to these
longer-term aspirations:

Wanting to be self-employed or
running their own business was
higher amongst those in North/
Mid/West Wales (55% vs 17%

in South Wales), and amongst
those with a long-term iliness,
health problem or impairment
(41% vs 24% of those without).

Wanting to be in full time or part

time higher education at university
increased slightly amongst 16-18-year-
olds (30% vs 19% aged 19-24).

Wanting to be in a paid work
placement increased amongst those
aged 16-18 (29% vs 14% 19-24),
those with a long-term iliness, health
problem or impairment (22% vs 15%
of those without), females (22% vs
12% males), non-Welsh speakers
(24% vs 9% Welsh speakers), and
those identifying as LGBTQ+ (36%
vs 14% heterosexual/straight).

il
Tl

Wanting to do an apprenticeship e
increased amongst 16-18-year- '
olds (36% vs 10% aged 19-24).

Wanting to be in full time / part time
further education in college increased
amongst those identifying as LGBTQ+
(20% vs 5% heterosexual/straight).

None

Don't know

2

——
]

0% 10% 20% 30% 40% 50% 60% 70%
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1.3 Different Types of Aspiration 1.3.2 Those with a employed and start a business of

Young people’s aspirations could be grouped into those with a focus on education and career focus some sort. One also wanted to
training, those with a focus on finding a career, those who wanted to ‘find employment’ Some of the careers that participants become a professional athlete.

and ‘earn money’ however they could, and those whose aspirations were connected. aspired to were in health, care, or

1.3.1 Those with an
education and
training focus

Examples of aspirations that focused
on education and training sometimes
included the ultimate goal which they
hoped the education and training
would help them attain, for example:

. to
progress towards a particular
job that required training:

“For the future I’'m actually thinking
of going to college again and
either thinking of doing health and
social, or an access course to do
nursing.” (NEET participant, 16-18)

“Pm still looking for a job... I’'m quite
interested in going back to college
and doing a beauty course. But |
haven’t quite looked into that yet.”
(Homeless participant, 16-24)

e Getting good grades in education
that reflected their capabilities
(currently hampered because
they were a young carer):

“All you want to do is just get
through high school, get good
grades, and just

And everything just
keeps getting in the way, and
everything just creates another
roadblock and another gate, and it’s
just horrible.” (Young carer, 16-18)

¢ Going to university at some
point, or to have successfully
completed a current degree.

Young Person’s Guarantee: National Conversation

uniformed roles, such as social care,
nursing, ‘something medical’, childcare
(including supporting children with special
needs), the police, the army, and the RAF.

My ultimate thing is to join the
RAF.” (NEET participant, 16-18)

“When my son grows up, | want to
be a carer. | want to care for elderly
people because that’s my passion.
That’s what | want to do, and | will
do it.” (Disabled participant, 16-24)

Some were also interested in working
with animals, for example in a vet
practice, a zoo or perhaps in agriculture.
Other specific careers of interest
mentioned were varied and included
being a mechanic, carpet fitter, welder,
beauty practitioner, hairdresser, freelance
illustrator, landscape gardener.

“Gobeithio rhyw job i neud hefo
weldio 'na i enjoio gobeithio.
[Hopefully, some job to do with
welding that | will hopefully
enjoy.]” (EET participant, 16-18)

Some also talked about going

into a general ‘area’ of work, for
example, catering, housing, acting,
computers, working in a hotel.

“l want to work with
computers” (YP aged 6-24)

Others aspired to become self-
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“I'd like to be doing stuff with beauty,
things | can like do in my own time.
So, | don’t know. . . My dream was
to get my own little company and
do nails, and stuff like that. So |
hope something close to that.”
(Homeless participant, 16-24)

“l know | want to be self-employed,
but it depends sort of financially
what would be like most sensible
I guess at the time. But eventually
I would like to have my own
salon, even if it was like just
me.” (EET participant, 19-24)

One disabled participant was keen to

and to be able to speak
out to government about it.

“To actually talk for people who
don’t actually have a voice like,
. . . the Welsh Government and
helping, actually showing people
off that people with a disability
got their own minds and we
know what we want and what
we don’t want and stop treating
us as like... Some people have
treated us like we’re imbeciles.”
(Disabled participant, 16-24)



1.3.3 Those with an
employment focus

Some were less concerned about
specific careers and were focused
more on earning money. This would
provide some stability and potentially
mean not having to rely on benefits.
A few acknowledged that they did

not know specifically what they
wanted to do, other than ‘work’.

“The beauty of apprenticeships
is they provide you with higher
skills, whereas college courses
don’t fully provide skills to
learners.” (YP aged 16-24)

However, one or two who were in the
process of doing an apprenticeship
commented on the problems of trying to
combine an apprenticeship with work.

“It is a challenge juggling a busy
job whilst also completing an
apprenticeship, | often find
it difficult to find the time to
complete my coursework. Another
challenge with apprenticeships
is the increase in distant learning
and only having monthly meetings,
it is too long between visits to
keep engaged and on track with
my learning.” (YP aged 16-24)

Although there were young people
who mentioned they would like to get
work experience, there were few,

if any, specific plans or ideas about
how to move forward with this.

“There’s nothing specific | even
look for, it’s just anything that
pays, really. | just want to be
working, and | feel like my
options will open up from there.”
(NEET participant, 19-24)

“l would like to be in a steady
living, just to have a place of my
own.” (Young carer, 16-18)

1.3.4 Those with
connected aspirations

There were cases where young people
described other aspirations that would
link to improving their education,
employment, and training prospects.
Some referred to wanting to improve
their circumstances and personal
development, for example to be able
to live independently and to be able to
manage money independently. Having
an increased level of confidence in
themselves was a recurring theme and
seen as a significant goal for many.

“My honest answer? | have no idea
at the moment, | really don’t...
My ideal plan would be to get
into work, but obviously | have no
idea what it is at the moment.”
(Disabled participant, 16-24)

“l have an interest in photography
and history and would like
to be employed but not sure
doing what” (YP aged 16-24)

“] just want to get experience
and have a job and succeed
init.” (YP aged 16-24)

“| think getting a job and getting
more confidence and speaking in
front of people [is my aspiration].

Apprenticeships were seen as a useful (Homeless participant, 16-24)

steppingstone for some to get to their
chosen career. There was a general
sense that apprenticeships gave young
people practical skills and opened doors.

“Im looking for a secure job and
hope to be driving and have a
settled home life” (YP aged 16-24)

1.4 Levels of
Confidence in Achieving
Their Aspirations

A lack of confidence, and self-
confidence/self-esteem, was something
that many young people mentioned
during the discussions and an area where
help would be appreciated. When it came
to achieving their aspirations, levels of
confidence varied across the sample:

® 1in 2 (49%) of 16-24-year-olds
agreed that they didn’t feel well-
prepared to do the course or get
the job they want. This increased to
60% amongst males and dropped
to 35% amongst females.

* 56% of 16-24-year-olds claimed
to feel confident they could do
the course or get the job they
wanted. This increased amongst
16-18-year-olds (63%) and those
identifying as heterosexual/straight
(61%) but dropped amongst those
identifying as LGBQT+( 33%).

e Just over 1in 3 (36%) of 16-24-year-
olds felt less confident they could
do the course/get the job they
wanted because of the Covid-19
pandemic (and 34% neither agreed nor
disagreed which suggested they were
uncertain). This decreased confidence
was greater amongst those living in
North/Mid/West Wales (42%, vs a
slightly lower 33% in South Wales),
and those aged 16-18 (51%, vs a
lower 33% for those aged 19-24).

52% of 16-24-year-olds felt they
knew where to get advice or
support to help them do the course
or to get the job they wanted. This
increased in North/Mid/West Wales
(68%, vs 45% in South Wales),
16-18-year-olds (73%, vs 47% aged
19-24) and for those working (57 %,
vs 43% in education/not working).
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Some claimed to feel relatively
confident because of the (albeit often
ad hoc) support they were already
receiving and the progress they
were making with their studies. In one
case, a participant who had dropped
out of college was confident having
spoken with their previous college’s
advisor about alternatives to A levels in
moving forward with nursing. Another
felt quite confident because of their
own resilience and determination,
despite adverse circumstances, as
well as believing a family member

with experience could help.

“My partner’s mother, she’s really
good at helping people, like her
job, because she got professional
in that kind of work and stuff. So,
I'd probably go to her and ask her,
she knows more about [social
care].” (Disabled participant, 16-24)

A small number were starting to

feel more confident because the
organisations supporting them had
helped them to begin to do entry
level qualifications. Having a family
member who provided motivation to
progress and/or was supportive often
increased their confidence levels.

However, the point was made by some

of the support workers that they saw
many young people who did not have a
positive network/relatives to influence
them, and who were therefore dependent
on professionals to provide this.

There was a sense that many did not feel
able to take a longer-term perspective,
or work towards goals, as there were so
many barriers in place to achieving them
that they did not feel in control over what
might happen next and what options
might be open to them as a result.







The words below were given by some participants
to sum up their experiences of accessing

the education, employment and training they
wanted. Only a small number of positive phrases
were used, and those were amongst those
already in education, employment, or training.

FRUSTRATING
UNFAIR NIGHTMARE
CRAZY CHALLENGE
QUITE EASY

AGONISING UNFAIR
HOOPS CONFUSING
NOT EASY TEDIOUS
STRESSFUL ROUGH
INFURIATING
HORRIBLE HARD
SUPPORTIVE
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The quote below sums up a
prominent theme on the challenge
of understanding the education,
employment, and training landscape:

WIS and you’re just left
with all these things, and there’s
no, any sort of clue of how to piece
it together. And in the end, you
give up because you’ve not got a

clue.” (NEET participant, 16-18)

Participants in the omnibus survey
were asked what, if anything, made
it difficult for them to start a new
course/training or to get a job. Their
unprompted responses included:

¢ Covid-19/Covid-19 restrictions/concern
about another pandemic (14%)

e Not enough jobs/opportunities (12%)

e Anxiety/mental health issues (12%)

e L ack of experience (11%)

Figure 5: Omnibus Survey Question

Which, if any, of the following are barriers or make it difficult
for you to start a new course/training or to get a job?

When prompted, (eJgl \AERZNe) i (o2 SV EE TS
olds who applied for a job or tried
o start a new course/start training
claimed to face no barriers at all
(see Figure 5). The biggest barriers
(experienced by around 1 in 3 young
people) outlined in Figure 5 were
transport problems (41%), lack of
confidence (38%), not having the work
experience (36%), and their age (31%).

Responses to the full list of barriers
can be seen in Figure 5 below:

Transport probiers [ e A e
Lack of conficence [N A 5%
| donfthave the work experience [N I H O O O e
Myage ] O s
Health problems or impairment | I O =S
The Covid-19 pandemic [N I mzas)
The kind of work or course | want isn't av?ci)lcaillallls N T )
I don't have the right skills ____.
Financial issues such as the cost of training ___-
| don't have the right qualifications _—_-

| can’t find jobs with the right working pattern
Caring responsibilities

Alcohol or drug issues

Other

Nothing - I have not faced any barriers or
difficulties or problems

Don't know

|
|
o a%

Criminal record -
%
- 5%
2%

5% 10% 15% 20% 25%

30% 35% 40%



2.1 Personal

Circumstances
and Health Issues

The barriers faced in finding education,
employment and training were often

exacerbated by [e[1ji{V]|FeJIETNGF |
circumstances and health issues.
2.1.1 Home life

There were references to a toxic home
life with parents, and relationships

breaking down, which had resulted in
young people having to leave home.

“Since leaving school | have
suffered severely with my mental
health, | have moved away from
the family home due to issues
and | am not allowed to return or
be back in [location]. | am coping
well being on my own and living in
supported living.” (YP aged 16-24)

One participant had tried to go to college
but did not enjoy it, so turned to drugs
and alcohol. Consequently, it had proved
very difficult for this participant to get a
job because of the lack of qualifications.

“l went through a really bad patch

with my ex. When we turned on
the drugs, | literally just switched
my life completely off and | was
like, you know, | didn’t want to go
to college... The whole time I’'m
just going to take drugs and that.”
(Homeless participant, 16-24)

For one respondent, having a criminal
record was a barrier (either real
or perceived) to finding work.

“I had a barrier where [sJ=lo] o] YT 11V}
my record and assumed that | was
CRICIETHETLCIA (YP aged 16-24)

There was an example of an improving
situation where the previously homeless
teenage participant had met a new
partner who had children. This gave
the participant stability, but it did mean
that new childcare duties would pose
college attendance difficulties. Another
barrier for a young single mum was
1oL | [=Ye [ P VAV AT Yo (1A Furthermore,
there did not appear to be an obvious
pathway for a parent with a baby who
wanted to work, and it was expected
that employers would be unlikely to
employ someone with a young baby.

“My main problem currently is
childcare. Courses have been
offered but, have been unable
to attend due to childcare. More
accessible childcare options
would help.” (YP aged 16-24)

A recurring theme was that young
carers found themselves having to put
caring responsibilities for parents above
their own education and employment
opportunities. Tensions could emerge
at school, for example with teachers
coming to the home to try to take the
participant to school, as well as not
being offered the option for studying
at home (despite the remote learning
approach used during the pandemic).

“Pm in Year 11. When COVID hit,
I never went back [to school]
because basically my mum’s
health deteriorated, so | was a
full-time carer and watched her.
Basically, looking after her came
above school. I’'ve got a college
course now in September for
mechanics.” (Young carer, 16-18)

“They come last week for me,
and | was like, ‘Well, | ain’t going
to goin.’ So, they . .. ‘No point
you coming cause | ain’t going
to move.’ And then mum tries to
tell them that, ‘She doesn’t want
to go,’ but they were like, ‘Oh,
yeah, but she’s got to go in, it’s
her education.’ I'm like, ‘l can do
it at home”. (Young carer, 16-18)

Adding to these difficulties, some
young carers felt that their Se3lele]]
eachers were largely unaware of
heir responsibilities and challenge
outside of school, and/or unsympathetic
towards them as young carers.

“l would have appreciated more
understanding about me being
a young carer, especially if | was
ever tired.” (YP aged 16-24)

Furthermore, some were having

to manage their own illnesses and
disabilities which compounded the
issues faced. According to one young
carer, the college wanted to remove
them from the course because of
attendance issues. This was perceived
to be a lack of understanding of
young carers on the college’s part.

“l was looking after my mum full-
time because she got worse, and
she ended up passing away. So,
then it went mostly to my dad, so
| was able to do sixth form and |
ended up failing that, helping my
dad with the emotional side of
everything. And ended up trying to
go college but my mental health
has deteriorated a lot, to the point
where | was taking time off. Now
they’ve tried to kick me off the
course multiple times, because of
my days off.” (Young carer, 16-18)

e w ey e
gy
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2.1.2 Physical and
learning disabilities

Barriers arising from an impairment
and other health issues were faced
by several participants. Recounting
school experiences, [{#aF:ls N ==
difficult for some who had had to
ope with a learning disability or

behavioural challengefigely¥-8Ye10ale]
age, for example ADHD or dyslexia.

“l have ADHD, so for me, school was
quite difficult as it was anyway and
work and stuff like that. But yeah,
there’s not really a lot about me. ’'m
quite simple... Focusing, for me,
is extremely difficult. In terms of
education, | struggled quite a bit in
school.” (NEET participant, 16-18)

Some had found, or believed that,

I ClYe[Ufe=Nifolsisubject options were
severely limited [ol={e=IV{-Ne] R al=1[d
impairment or learning difficulty.

“l chose drama, graphic design,
and cooking [after GCSEs]. | was
only allowed to keep one course,
because they wanted to throw me
into a different course that took
up two courses. And it was kind
of like, ‘No, your disabilities won’t
allow that to happen.’ It’s like, |
kind of felt discriminated back
then... You only had the option to
do one.” (NEET participant, 19-24)

“We got our options to choose for
year 10. No preparation to that, just
like, ‘Yeah, okay, need to choose
now. Choose now.’ What did | do?

I chose my three, and then they
gave me, | think, a term, and then

| wasn’t good enough, or | wasn’t
coping enough, they thought, so
they took my choice away from me

[childcare] and took me off that
to put me on another one, which
was Life Skills or something, | got
put on, and that was basically sit
in a classroom with this booklet
in front of you, and you just write
whatever was on the whiteboard.”
(NEET participant, 19-24)

There were also a number of references
to a lack of support in deciding which
options would be appropriate, and
fulfilling, for them. One disabled
participant described how she had only
been given three options at college
because of her lack of GCSEs.

“The only three choices | had
in life is these three things
[hairdressing, cooking, carpentry]
... Apparently, that's all | could
do.” (Disabled participant, 16-24)

Some participants revealed that [{f{ele]][¢|
be difficult in an education setting to

was embarrassing having to keep asking
for information to be explained again.
One participant commented that they
had not wanted to annoy education
practitioners by always asking for

help or for information to be repeated

so that they could grasp it, which

made learning more challenging.

“When | was in school, because of
my learning difficulties, when you
get embarrassed, you just don't
want to do the work or what not.”
(Disabled participant, 16-24)

One young person said they had

of informationfeZelsylagl¥al{ez=1=le fl o)A
careers advisor but did not want to be a
‘burden’ by continually asking for help.

“l couldn’t get along with [the
careers advisor]. It was more so for
me, again, she chucked me loads
of information, and | couldn’t sift
through it. Not because | didn’t want
to, but | literally couldn’t because it
was so much for me to process...
You can only ask ‘Can you say
that again? Can you tell me that
again?’ before you feel like a bit of a
burden.” (NEET participant, 16-18)

In work, one disabled participant

had been unable to fully absorb the
content of an intensive training period
as a support worker for children and
had not progressed with the role. A
further example given was finding it
difficult to understand what was going
on in a volunteering role because

of reading and writing issues.

“| left college to go to a full-time
job. | was with them for quite
a while, but then they ended
my contract. | wasn’t quite
getting it as fast as the others.”
(Homeless participant, 16-24)

“It was so difficult because | just
didn’t understand what was
going on, and it wasn’t, . .. Like |
know I’d be suitable for helping,
but for the writing and all the
understanding, it was so difficult for
me.” (Disabled participant, 16-24)
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2.1.3 Mental health and
lack of confidence

Mental health was a recurring, and
significant theme in the qualitative
discussions. It was evident from the
discussions that poor mental health,
including depression and anxiety/social
anxiety, had a knock-on effect on other
areas. It affected their motivation, self-
esteem, and confidence, as well as their
ability to manage money and to reach
out for help. It seemed to be a major
barrier to many taking the next step on
their education or employment pathway.

“We sometimes struggle with
day-to-day activities so getting
the motivation to get out there
and find a job and then turn up to
work is difficult.” (YP aged 16-24)

“My confidence/ mental health
has stopped me asking for
help.” (YP aged 16-24)

Some had a perception that employers
were put off by candidates with mental
health conditions, and this made it more
difficult to find work. They believed

they needed to find an employer who
was sympathetic to their mental health
problems and, because they did not
know how to identify these employers,
or even be confident they exist, this
became an ongoing barrier to action.

School was not seen as a supportive
environment for those with mental
health struggles. Many felt that

school didn’t listen to them or try to
understand them as individuals.

“l was treated the same as
everyone and not for what | was
going through with my mental
health” (YP aged 16-24)

From a learning perspective, some

participants acknowledged that they
lacked confidence to speak up when
they did not understand something.
Some participants commented

that they had found college too
academic, dropping out as a result.

One participant had felt pressured to
take A levels instead of a BTEC and the
pressure had eventually affected their
mental health. The anxiety associated
with having to drop out of college was

a significant barrier for the participant
when it came to looking for work instead.

“l found | wasn’t able to continue
it. | had to stop and think about
what | wanted to do... But | realised
I had no clue what | wanted to
do. There was pressure about
uni or apprenticeships. | had
absolutely no clue. | decided, |
think it’s better for me to leave.”
(EET participant, 19-24)

Disability and mental health conditions
meant that a few participants struggled
with sitting exams, even allowing for
adjustments.This meant poor results
and limited work opportunities.

“Exams are not for everyone. So,
like, me being dyslexic, exams are
my worst nightmare. Like, give
me a hands-on job, | can do it, but
they just. .. You’ve got to write a
CV, and the first thing you’ve got
to put on your CV is your GCSE
results.” (NEET participant, 19-24)

General self-doubt was an issue for
many, and aspirations like getting

a medical role or going to university
seemed too unattainable to the
extent that ‘there’s no point trying’.

27

“l have no faith in myself at
all. (Young carer, 16-18)

“My barrier was my confidence in
own ability to complete further
training (YP aged 16-24)

Not hearing back from employers
in response to job applications
also affected their confidence.

“I have applied for so many jobs
the last few months not hearing
back from some is such a knock
in my confidence. | know I'm hard
working, my CV is up-to-date and |
have experience. (YP aged 16-24)

In contrast, it was evident that being
successful in a job, work placement
or course often had a positive
impact on their mental health and
gave them both encouragement
and motivation to continue.

“Now | am in this placement now and
enjoying it and gaining experiences
I am feeling a lot better and people
can see what | am like and how
good | can be.” (YP aged 16-24)



2.2 Lack of
Qualifications
and Employment
Experience/Skills

Some participants acknowledged

that their lack of qualifications and
workplace experience made it difficult
to progress on their education,
employment, and training pathway.

“When | was unemployed it was
difficult to find jobs because |
had no qualifications and | don't
drive and the good jobs weren't
in [location].” (YP aged 16-24)

“The only barrier | have experienced
when attempting to achieve my
goal was lack of experience. |
found it very difficult to find jobs
within an events company due to
the lack of events organisation |
have on my CV.” (YP aged 16-24)

“l knew what | wanted to do but
didn’t have the grades and there
was no help to find a way to get
what | wanted.” (YP aged 16-24)

A few mentioned they felt that no-
one was willing to give them a
chance as a result and there was
no opportunity to show an employer
what they could actually do.

“l feel like getting people to give you
a chance. Nobody wants to take a
chance on somebody who doesn’t
definitely have all the experience.”
(NEET participant, 19-24)

“Employers kept declining me
due to lack of experience, |
find it difficult then as | cannot
gain the experience if someone
isn't willing to take the risk of
employing me.” (YP aged 16-24)

Struggles with exam assessments
appeared to have closed doors, and

a lack of interview experience was
seen as a barrier, especially when
compounded by mental health factors.

“l was unable to do a plastering
course due to lack of GCSE's,
there’s no support for those
with poor grades. Level 3 isn't
achievable for myself. There's
little support surrounding
apprenticeship, it seems to be
a grey area.” (YP aged 16-24)

“Interviews worry me. | don’t like the
thought of speaking to someone
I don’t know.” (YP aged 16-24)

Some participants mentioned barriers
with qualifications and college/school
requirements. One participant who had
only been interested in one subject for
A level, was required by their college
to take three. They subsequently found
the amount of work overwhelming and
dropped out of college completely.

“The two that | didn’t want to pick
actually ruined the chance of
me succeeding in the one I did
want.” (NEET participant, 16-18)

Another had found that they needed
to have a level 2 qualification or A
level to do anything of interest but
struggled in their learning environment
because of a mental health condition.

Further qualification-related
challenges included:

¢ Being unable to find a suitable
course local to home;

¢ A course being unavailable or
cancelled because of lack of take-up;

¢ A timetable clash meaning a participant
could not take the A level they wanted;

¢ Not being able to find a course that
the participant thought would be
suitable for their learning needs;

¢ Poor literacy/language skills
hindering their ability to fill in
applications effectively and
affecting their confidence.

“Better if it was more focused
around what’s available locally
for me/ local opportunities.”
(YP aged 16-24)

2.4 Negative
Workplace and
Learning Experiences

Barriers sometimes emerged in the
workplace, whether on placement or
being employed. A few participants
said they had struggled to keep

up with job requirements (e.g., in

a call centre) and had been made
redundant as a result, or not been
successful with the probation period.

Some negative workplace experience
had led to mental health issues.

“I had a job but left 6 months
ago because the manager was
horrible to me and this affected
my mental health. Am not ready
to work yet, but definitely want to
in the future.” (YP aged 16-24)

There were also some who had had a
negative experience at school which
put them off further education.

“No, the school really failed me -
the school environment didn’t suit
I had no support in school,
school was awful for me... | was
bullied at school so couldn’t wait to
leave education.” (YP aged 16-24)
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2.5 Uncertainty
about Next Steps
Participants often commented that a
key barrier was not knowing what their
education, training and employment
pathway could look like, particularly
longer term, and that (=% [{e Ny Te}3
receive a great deal of suppo -! in
this respect. A lack of awareness
and understanding of what pathway
to take meant that some were not
confident in achieving their goals.

“l want to be on the path, because
I can’t do it unless | go to college
and go to uni. So, in three years’
time, | want to be on that path. But
I have no idea how to get there.
Not a clue. So I’'m currently sat
in my living room doing nothing.
That’s the position I'm in, and
that’s why we need the support.”
(NEET participant, 16-18)

-



2.5.1 A lack of focus on
next steps at school

There was a general acknowledgement
AN ELEVENEETA although some
claimed they had not necessarily been

in the right state of mind at school to
engage effectively. Some claimed that

they had been [[Ele el VN1 = [ {(e
(mainly from school)

around being able to find work and
had been left feeling disappointed.

“Between 16 and 18, it’s like an
idle position where you’re too
old to do this, but you’re not old
enough to do that. And it’s just
stressful.” (Young carer, 16-18)

Careers advice was sporadic, at best,
and not prioritised. If it was missed due to
absence, it was not necessarily repeated
so some missed it entirely. Some
mentioned inadequate follow-ups after a
careers’ advice discussion, so impetus
was lost, and information forgotten.

“| think | missed the day
when they talked about
careers.” (YP aged 16-24)

“Year 10 and 11 | feel like there
was no support or guidance
into preparing me for college or
employment. There was a careers
event but only one | think and |
wasn't able to make it, therefore
I missed out.” (YP aged 16-24)

“Sometimes we had a teacher
who would help with choices
and GCSEs but there wasn’t very
much time.” (YP aged 16-24)

1. See https://gov.wales/seren-network

Others felt that careers advice was
directed at those who were more
academic/high achievers, for example
with a visit to the school from Seren’.

“We had, for the pupils who had A,
A star in every subject, we had some
people called Seren, so people
would come into school and talk to
the pupils about what they wanted
to do when they left university. So
all of them would be doctors or
anything like that, but then we had
people like me who didn’t actually
get A and A star in every subject and
had no idea what we wanted to do
after school - we didn’t get much
support.” (EET participant, 19-24)

Participants claimed to have lacked
an understanding of what options
were available, for example not

fully appreciating what an A level

or apprenticeship was, and not
understanding where they were on
the ‘pathway’. There was also some
feeling that not enough emphasis
was placed on the ability to change
jobs, whether that involved retraining
or utilising transferable skills.

“In high school | didn’t really
know much about what to do in
the future. | didn’t understand
like A levels or what they are,
what exactly happens in the
next years. | hadn’t heard of
[apprenticeships] until | got into
college.” (NEET participant, 16-18)

“For me, personally, I’d probably
say that it’s like knowing that
you’re progressing without actually
realising. Because it’s like I’'d go
to college and then done what
I did, and then | kind of felt like
| didn’t really go anywhere with
it.” (EET participant, 19-24)

“l would have liked more guidance
on what | could do given expected
grades.” (YP aged 16-24)

Some had felt daunted by the prospect
i EL R EEE TG E at school which

might potentially close doors later
on or turn out to be ‘wrong’.

“Dwi'n meddwl mae o'n daunting
bod y fact bod be bynnag dan
ni'n dewis neud ryan, mae o fatha
domino effect massive. Fatha deud
ryan ti'n mynd lawr rhywbeth a ti
ddim yn licio fo, then ti'n gorfod ail
gychwyn, ac mae o jyst yn kind of
scary. [l think it's daunting the fact
that whatever we choose to do now,
it's such a massive domino effect.
Let's say you go down one path,
and you don't like it, then you have
to start again, and it's just kind of
scary.]” (EET participant, 16-18)

SN CRiMsome felt they chose the
‘wrong’ course by following friends,
e.g., to sixth form college, rather than
focusing on a preferred vocational route
or apprenticeship. Similarly, F thers felt
pushed into academic optionsjs)Y
their school and not given information
about, or support for, other options.

“Staying on at sixth form/ going
to university was pushed/
favoured more than other
options.” (YP aged 16-24)
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2.5.2 A lack of support
after school/college

Many claimed they [s[{clalei {3 {e)'%
WELR G ON5Y 48 having completed

school or college.There seemed to be
a lack of prominent and consistent
transitional support for young
people from leaving school through
to getting into college or work.

“It’s quite hard to find help
looking for a job or getting
advice and knowing where
to go.” (YP aged 16-24)

There was no obvious step-by-step
pathway, and certainly not one that
would suit individuals with a mental
health condition. [pIge]e]el[pTeRelt|&e)
ollege or university without a plan
=} had caused problems for a couple
of participants who had little idea what
to do next, whilst others finished A
Levels but ended up doing a job that
did not require these qualifications.

“l completed A Level maths, and
| completed A Level business,
and then | kind of didn’t know
what to do with it. | always knew
that | wanted to do something
in the business world and stem
off from there, but I’ve never
really had the chance to, I kind of
joined [a courier company], went
full time and now like I've done
nothing with the A Levels that |

got.” (EET participant, 19-24)

Staying on for sixth form was
sometimes used as a delaying
tactic because it seemed easier/
less risky to do that than to make an
active decision about what next.

“Dwi'n meddwl nes i aros yn
chweched jyst fatha ffordd i
kind of delayio dewis rhywbeth
i neud achos mae o'r peth
hawdd i neud, | guess...

Fi yr un peth. Doeddwn i ddim
rili yn siXr beth i neud, felly
nes i jyst aros ymlaen.

[l think I just stayed in sixth form as
a way of kind of delaying choosing
something to do because it's

the easy thing to do, | guess...

I’m the same. | wasn't sure what
to do, so | just stayed on.]”
(EET participants, 16-18)

Some said they wanted to explore
specific options but did not have

the confidence to do so alone. One
eENgilelleETpidWorried they might not

be able to cope in further or higher

(e [Ilex1i(e]3) and would feel embarrassed
to ask for help during the course,
fearing it would annoy the tutors.

There were indications that some

young people felt
EE G 3 El[o)f and/or believed that
support was not relevant to them/
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2.6 The Impact
of COVID-19

COVID-19 had created and
exacerbated barriers for some young
people with regards to getting the
education and training they wanted.
Some talked about
at home for long periods which had
affected education, work, confidence,
mental wellbeing, and opportunities.

“With lockdown | was at home, |
didn’t feel confident with going out
as my mum was very ill with Covid
so | stayed at home as much as |
could. I think this has brought on
my anxiety as | still feel nervous
even in the Kickstart job that |
am doing now.” (YP aged 16-24)

“l had low confidence over
lockdown and for a long time
and that is when my anxiety
kicked in.” (YP aged 16-24)

It had not been possible to look for
work during certain periods and one
participant had been made redundant.
Another participant had lost a job as
well as having a baby which added to
the difficulties faced. Work placement
li=YeR A further consequence for
one young person was doing poorly in
their GCSEs which they felt had been
affected by the pandemic disruption.

The pandemic, combined with caring
responsibilities, had led one young carer

to drop out of sixth form. [REETg Il [P R ELe]
been disruptedEERWENol=ler I -Xo}j

technology issues with online learning.

“There’s the aspect of trying to
search for work . . . throughout the
time of COVID and the lockdown,
it was just mentally destroying.”
(NEET participant, 19-24)

“| got into sixth form, and | made
it to Year 13, and everything got
really stressful, so | ended up
dropping out.” (Young carer, 16-18)

Some participants in education,
employment or training recalled how

it had been harder to learn with the
with teachers. There had also been

a noticeable decrease in course
support from education centres

and in advice on next steps. They
consequently felt less engaged with
learning and one or two had considered
dropping out of their courses.

“For me, things have been a little bit
rocky, like with COVID and stuff,
most of my course for two years
WEER LG EX:Ti[sleveryone’s
just fell out of love with doing what
UWEAILCH (EET participant, 19-24)

“Dwi 'di ffeindio fe'n cweit anodd
oherwydd gyda COVID, ni 'di colli
mas ar fod yn yr ysgol a chael y
cyngor. Fel, pan oedd y pandemig
wedi dechrau, o'n i fod i neud
TGAU, felly ni 'di colli allan y darn
hynna o'r ysgol yn siarad os dylen
ni fynd i coleg neu ddim. A does gen
i ddim brodyr neu chwiorydd sy'n
hynach na fi, felly roedd rhieni fi'n
newydd i fe hefyd, felly oedd rhaid
fi kind of penderfynu ar ben fy hun.

[l find it quite difficult because with
COVID, we miss out on being at
school and getting the advice. Like,
when the pandemic started, | was
supposed to do GCSE, so | missed
that part of school talking about
whether we should go to college
or not. And | have no brothers or
sisters who are older than me, so
my parents were new to this too,
so | kind of had to decide on my
own.]” (EET participant, 16-18)

Young Person’s Guarantee: National Conversation
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2.7 Negative Support
Organisation
Experiences

Some participants had received
extremely valuable support from a

range of organisations, and this is
explored further on a later chapter. There
were also infrequent cases, however,
where young people had experiences
that hadn’t been as positive.

Direct references to the support
organisations have been {=1g-{e](=1s K (o}
preserve the anonymity of participants.

Their negative experiences included:

¢ A disabled participant finding
that different organisations
had not been able to help;

“l went to [an organisation that
supports disadvantaged people]
and [an employment agency], and
did the [a charity supporting young
people], but they haven’t really
helped me in a lot of ways either.
| don’t think they had the right,
what’s the word I’'m looking for?
The right facilities to help someone
like me, really. So, to sum it up,
I’ve found it quite challenging,
rough.” (NEET participant, 19-24)

e Supported living where staff were
not very proactive in supporting
a disabled participant;

¢ A Job Coach who had not been
very proactive and the participant
had to chase to get support with
completing a job application form.

Some thought that they had received
inadequate careers advice while at
CleliloJolH There were reported cases of:

¢ Not receiving advice on a one-
to-one basis or feeling as though

they were listened to;
¢ Only hearing about it at assembly;

¢ Not getting on with the support
organisation’s employee;

¢ Being given unsuitable job suggestions;

¢ Not being given enough in terms
of practical next steps

e Advice coming too late.

“Do, ges i bach o help hefo [a
careers advice organisation], ond
nes i'm rili dewis be 'naethon
nhw ddeu'thafi ... oedd o'n
quite pointless achos nes i neud
complete opposite o be 'naeth
gael ei ddeud. [Yes, | had a bit
of help from [[a careers advice
organisation], but | didn’t really
choose what they told me to . ..
which was quite pointless because
| did the complete opposite of what
was said.]” (EET participant, 16-18)

“Teachers were saying, ‘oh look up
on [careers advice website], you do
the quizzes and see what jobs come
up, but they just weren’t accurate at
all... | had like stuff like dog walker
and just nothing to do with what |
liked to do.” (EET participant, 19-24)

“Obviously, they come to the school
and to assembly, but EEERTF 188 R
16-year-old child, you’re not going
o listen to stuff like that. Honest
(ol clels 1T -W e} No. I’'m 18 now,
do you know what | mean? If you
took me back, maybe | would have
listened... | was living on my own
at 16, you don’t really take it all
in.” (Homeless participant, 16-24)

“I spoke to [a careers advice
organisation] but not much help,
they said what to do but not
how to do it.” (YP aged 16-24)

Young Person’s Guarantee: National Conversation




2.8 Financial Barriers

Financial issues added to the challenges
young people encountered with getting
the education, employment and

training they wanted, and impacted
what route they decided to take.

“Pm on minimum wage and on
no contract hours so | struggle
for money.” (YP aged 16-24)

“l have looked for training and
education but what | was looking
at cost a lot of money so | opted
to work” (YP aged 16-24)

“My main issue is finances- |
struggle to afford travel, rent,
food, bills” (YP aged 16-24)

“When | took Carer’s Allowance for
my Universal Credit, my dad ended
up getting a letter saying that they
found out that I’'m caring for him
more than 40, | think it’s 40 or 38
hours in a week, which is the time
requirement for being a full-time
carer, and | end up getting the letter
that said they were going to, they
listed benefits and that they were
going to stop payments. And on
there was like housing benefits,
council tax, Jobseeker’s Allowance,
and stuff like that, benefits that if
we, if me and my dad do not have,
we won’t have a place to live, kind
of thing.” (Young carer, 16-18)

can she be working.” (Homeless
participant and support worker)

According to some young carers,

EMA (Education Maintenance
Allowance) had strict education
attendance requirements which
were sometimes impossible to keep to
with caring duties. EMA was also not
considered by a few to be sufficient
to support learners who needed it.

“It [EMA] gives you money, though,
if you’re on, if you or your family
are on benefits and stuff, it gives
you 30 quid every week, but you
need to be in every day, on time, for
that to work, and if you’re a carer,

For another young person with homeless you can’t really get that. Because
There were several references to the experience living in floating support?, if you're late to one lesson, that’s
negative impact of working on household rent could vary significantly on a weekly your week gone. The requirements
benefits. One young carer found, for basis. They concluded that they were for EMA are quite unfair for the
example, that they could not do the ‘better off doing nothing’. However, payout of it.” (Young carers)
apprenticeship they wanted because of having so much time on their hands ]
the loss of benefits, so had to choose meant the challenge of trying to avoid F“'Tther flnange—related
a different path at college. Another substance misuse became even harder. points made included:

discovered a benefits issue because
they were caring for their parent more
than a certain number of hours a week.
Additionally, one young carer reported
that they could not claim a benefit for
themselves (PIP) because of the effect it
would have on their parent’s benefits.

“Im supposed to be on PIP
because | have health problems
myself, but I’m obviously a bit
worried to do that because it’ll
just take away from my mum.
So | don’t claim anything for
myself.” (Young carer, 16-18)

“You need to bring over a grand in a
month to pay my gas and electric,
plus my bills... [Support worker
adds] If she started working, she’d
lose her UC which isn’t an issue
because she’d be earning money,
but then she’d lose her housing
benefit as well which means she
would then be responsible for the
£400 a week cost... She’s very
much ready for employment, but
because of the rental costs of
supported accommodation, she
can’t. There’s absolutely no way

2. Floating support — sometimes called tenancy sustainment support — helps people, who might otherwise
struggle to cope, to live independently in their own home. It is focused on preventing vulnerable people
from losing their home and, in the case of people who have slept rough, can prevent a return to the street.
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® The administrative burden of
applying for EHCP (‘life has
become one big form’);

® The cost of childcare for a mum
with recent NEET experience;

e The apprenticeship wage being too low
to make it a viable option for some.



2.9 Transport-
related Barriers

Travel was a barrier that was raised
frequently in the discussions. For
example, the cost of travelling

to interviews, finding a means of
transport, not being able to drive,
poor bus networks - particularly in
rural areas, having to ask others
for a lift to appointments and not
always being able to rely on them.

“l don't drive so | have an issue of
getting to places. [N EVER NN
LWL ER R EN T and getting
the bus and they are only around
at certain times.” (YP aged 16-24)

“The main issue is transport
getting to training or employment,
as well as money to afford
these” (YP aged 16-24)

There were also anxiety-related issues
involved with transport, including
social anxiety on public transport.

“My barrier currently is public
transport, my anxiety is so bad |
cannot get on any.” (YP aged 16-24)

2.10 Technology-
related Barriers

In a couple of cases, participants
referred to challenges they had
faced with technology. Some did not
have access to a computer; others
acknowledged that they Sigtle[s] [l B {e)
ind information they wanted online
about training and courses.gLiENAe|le|
not know where to look and did not
find the search results very clear.

“| did look online but it was very
confusing and | didn’t know where
to start... | have done a search
online but | didn’t understand a lot
of it and it was quite expensive so |
wasn’t able to do it” (YP aged 16-24)

2.11 Other Practical
Barriers

There were also some mentions of
other practical barriers which, in
combination with some of the other
barriers above, could also play a role
in preventing young people from taking
the next step. These included:

¢ Problems getting documentation
e.g., photo ID, NU number, especially
if having grown up in care;

¢ Finding clothes for interviews;
¢ | ack of a permanent address;
e Status as an asylum seeker;

e Coming from a culture where the
family did not want the young
person travelling to study;

“] feel like that’s quite a distance,
so having to obviously make my
way there, it’s a little bit difficult,
especially in the household that
N\"Y| MEthnically and culturally,

e don’t really leave our city as
'l and we stay with our family
more.” (NEET participant, 16-18)

Young Person’s Guarantee: National Conversation
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Reported awareness
of support available
for 16-24-year-

olds with regards
to education,
employment and
training was low.
Many participants
tended to state that
they were not very
aware of support
that targeted young
people, with the
exception of some
EET participants.
Despite some positive stories, there
was widespread uncertainty and

confusion around what help was
available, and how to access it:

“l wasn’t sure what help was
available to me...l wasn’t sure
where to get help and advice
from... The only place | heard of
is the job centre to get help with
jobs or benefits” (YP aged 16-24)

“No | wasn’t aware of what |
could do or what help | could
get.” (YP aged 16-24)

“l haven’t found it easy to
access careers advice or
support” (YP aged 16-24)

Young Person’s Guarantee: National Conversation

Those who had accessed support

had typically been made aware of it
indirectly through other professionals
or organisations, rather than the young
person finding out and accessing
support through their own means.

“l was not aware of any support
other than [a careers advice
organisation]... | was made aware
of [an advisory service] by my
Health Visitor” (YP aged 16-24)

“The job centre made me do a
confidence course and the woman
there introduced me to [a mentor]
from [an advisory service] and he
helped me apply for jobs and did a
practice interview with me before
I got my job.” (YP aged 16-24)

“We also had like people come in
and have a chat with us about like
[a careers advice organisation],
they were from [a careers advice

organisation], but | don’t know,

| forget about it, | guess. Like |
wouldn’t go on there voluntarily,

| think. Like, | don’t know, it’s not
very spoken about, you know? Like
it’s not advertised or anything like
that.” (EET participant, 19-24)

The omnibus survey showed that 1 in

3 (33%) of 16-24-year-olds had ever
contacted, or gotten in touch with, an
organisation (or other people) for advice
or support about education, training,

or work.This increased amongst:

® 16-18-year-olds (52%, vs
29% aged 19-24);
® Those with a long-term iliness,

health problem or impairment
(43%, vs 27% without);

e Those in education/not working
(43%, vs 23% working).

Figure 6: Omnibus Survey Question
Who did you contact for advice or support?

Careers Wales
Friends and/or family
University

College staff
Training provider
Youth Worker
Working Wales
School staff

Council

Jobcentre Plus

Charity or voluntary
organisation

Big ideas Wales

Other

=)
x

% 5% 10% 15%

20% 25% 30% 35% 40% 45%
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When those young people who had
reached out to get support were

asked who they had contacted, [j3le] ]
han 1 in 3 (42%) had used Careers
=558 which was more than any other

source (see Figure 6). Friends and/

or family, university and college staff
were also places they had gone to for
support, seen in Figure 6 below:

In the qualitative discussions,
however, although Careers Wales
had been relatively widely accessed
at school, it often still had to be
prompted during the discussions
as a potential source of support.

When prompted with a list of reasons,
over 1in 3 (39%) of 16-24-year-olds
hadn’t contacted any organisations (or
other people) for advice or support as
they claimed it had not occurred to them.
Others said they:

¢ Didn’t know how to find this
kind of service (29%);

¢ | acked confidence (27 %);

e Hadn’t heard of this kind
of service (26%);

® Didn’t think this kind of service
could help them (26%).

When asked why they hadn’t ever
contacted any organisations (or other
people) for advice or support about
education, training or work, their
responses (unprompted) were as follows:

e Haven’t needed to (30%)

¢ Don’t know who to contact/
where to look (20%)

e Don’t know/can’t remember (15%)

¢ | ack of confidence/scared/
nervous/not comfortable (9%)

¢ Already got a job/at university/
doing an apprenticeship (6%)




3.1 Awareness of
the Young Person’s
Guarantee

Most of those asked were unaware of
the Young Person’s Guarantee (YPG),
even when prompted with the name.
One young person thought they had
seen it posted by a politician on social
media, alongside a message that
guaranteed a job or further education.

Participants shown a brief summary?
of the YPG (in the qualitative research
conducted by Beaufort) said it sounded

promising, helpful and ‘good on paper’.

It brought to mind entitlements or rights,
money or a money back guarantee
and gave an impression that young
people would definitely be helped.

“It sounds good. | would have
reservations to see whether
it delivers or not, but on
paper it sounds really good,
| think it’s really impressive.”
(Disabled participant, 16-24)

A few pointed out that they did not

want to be let down by the promise

of a guarantee that didn’t amount to
anything and claimed that it needed to be
ongoing support rather than something
one-off. Whilst this aligns with the YPG
commitment, this feedback suggests

that young people may need reassurance
that the guarantee will deliver.

“Don’t say you’re getting me a
job and then don’t get me a job
because that will really wind me
up. If you’re going to help me find
a job, you help me find a job.”
(Homeless participant, 16-24)

It did also raise some questions,

for example one asked how it would
work if the young person or their
household stood to lose benefits

if they got a job, especially if living
in supported accommodation.

3. The Young Person’s Guarantee is a Welsh Government plan. It gives everyone aged under
25 support with getting a place in education or training. It also gives them help to get a job or

to become self-employed.

Young Person’s Guarantee: National Conversation

/




4-0

POSITIVE SUPPORT
EXPERIENCES

- ¥ 4



Iin the omnibus
survey, those who
had received advice
or support from

an organisation or
other people found
it helped ‘a little’
(50%) or ‘a lo?’
(44%) with doing
the course/training
or getting the job
they wanted. There
were indications that
once they had had a
positive experience
of seeking/receiving
support, their
awareness of, and
propensity to engage
with - and ask for
support from - other

organisations/
people increased.

“Now that | have been on a
placement | know there is a lot more
support on offer.” (YP aged 16-24)

There were indications that, where
participants had been carefully handled
by, and had positive experiences

with, support organisations and
employers, some of the barriers could
be overcome/managed relatively well.

“Young people are nervous to
ask for career advice but if they
can overcome that they will get
good advice.” (YP aged 16-24)

Young Person’s Guarantee: National Conversation

LKL -RER dspeak to someone and always look for help and advice

not to be scared. My confidence has got better.” (YP aged 16-24)

“l experience high levels of anxiety but with the support of [an advisory
service] | was able to build my confidence to commence on the [employability
programme] which didn’t bring so much pressure. Then with the support
and encouragement from my [advisory service] mentor | went on the
training and secured a job as a swimming instructor.” (YP aged 16-24)

From those who had asked for support from more than one organisation
(Jgelia CigelTel ol Ethe advice from their university was seen to
SERGENREEREE] (28%), followed by youth worker (23%), then
friends/family (15%), as can be seen in Figure 7 below:

University

Youth Worker

Friends and/or family

College staff

Traning provider

Charity or voluntary organisation

Working Wales

School staff

Other

o
X

5%

Figure 7: Omnibus Survey Question

Whose advice did you find most useful? (Only includes those
who contacted more than one organisation or other people)

10% 15% 20% 25% 30%

In the qualitative discussions, the young
people who had accessed support
organisations were often positive about
their experiences, particularly where
they had developed a relationship

with an individual employee/:ii¢]sle]g}
orker whom they trusted.

Participants were asked if they could
provide any examples of what they had
found helpful regarding support with
education, employment and training
and a range of sources emerged.
These have been grouped first by more
formal sources: education/training
centres and Careers Wales; third sector

a49

organisations and local authorities;

employers; government; mentors; and
funding. Secondly, there are the more
informal sources of family and friends.

Examples have not been linked to
specific experiences to preserve
participant anonymity.



4.1 Supportive
Education/Training
centres and
Careers Wales

Some participants recalled how individual
staff at their school had been supportive.
These included teachers who were aware
of a participant’s impairment and ensured
they did not rush or pressure them,
having support workers in class, teachers
who visited the participant at home to
encourage them to attend school and

an understanding teacher who helped
an individual with extreme shyness.

“They always called me out
because | was one of those
people who didn’t really attend
school, so they wanted to make
sure | knew what | was doing,
and stuff. So it was good.”
(Homeless participant, 16-24)

“l did have great supportive teachers
in school who did work with me
12 1 and gave me supporting
sessions.” (YP aged 16-24)

Some also referred to helpful
and proactive internal school or
college careers advisors.

“Back in school, for the older years,
we had a careers advisor who
would regularly talk to us about
what we wanted to do when we
left school or what we wanted to
do as a future career. He would
take us out of lessons for 10
minutes every few weeks and give
some feedback on what he had
found or give us some advice on
places where we could look at
Universities or job sites, to get an
idea if we were unsure on what we
wanted to do. The careers advisor
was the most helpful advice |
had got when preparing for my
next steps.” (YP aged 16-24)

In one example where the participant
had dropped out of education, the
careers advisor gave advice on what
the participant could do to switch to a
vocational pathway for nursing — and
helped explain what an apprenticeship
and an access course were.

Some help had also been received with
understanding what apprenticeship
and university options were available,
and also interview preparation.

“We had interview days where
people came in to mock
interview us.” (YP aged 16-24)

Another recalled receiving help with an
application form to get onto a Further
Education course on mechanics; and
there was reference to a university
sending regular emails offering support.
It had been fairly straightforward

for one young person to contact a
college via email and from that point
the college was helpful in providing
information on courses available.

“When | left the college, the college
gave out an email to me of like
support and things | can access. |
could talk to the career advisor and
ask them. So | spoke to the career

advisor and asked them for different

paths and routes... | told them
about my interest in nursing... They
gave me a good understanding of
what | could do. Like it’s not the
end.” (NEET participant, 16-18)

“Emailio coleg rili a gweld pa gyrsiau
oedd ar gael. Ac wedyn, ia, 'naethon
nhw helpu fi wedyn [Emailed the
college and see what courses
were available. And then, yes,
they just helped me afterwards.]”
(EET participant, 16-18)

One participant described how the

sixth form college provided next step
support via a dedicated centre within
the college. They regularly received
emails about jobs, it was straightforward
to set up appointments for a chat

and the centre sent out surveys to

see how learners were doing.

Placements at college had been helpful
for another participant as it gave them
a better idea of what the kind of work
they were interested in would be like.
In the event, however, the participant
had found the placements a struggle.

Regarding mental health, one school
offered learners a reassuring space
where teachers would be on hand
to chat or where learners could be
when they felt anxious or stressed.

Because of a physical impairment

as well as caring responsibilities, a
young carer had been allowed by their
college to study more from home.
This flexibility had been a great help
in progressing with education.

“The thing that’s actually helping me
a lot more, and it should be a, more
available to other people: because
of my pain and, I’'m allowed to work
from home, | can also work from
my own hours. I’m not required
to go on a call at a set time every
day.” (Young carer, 16-18)

Often encountered in a school setting,
Careers Wales had been helpful for a
few participants. Examples included:

e Support in developing CVs;

¢ Thinking about different options
as the participant was not sure
what to do after GCSEs;

Young Person’s Guarantee: National Conversation

¢ On recognising the significant issues
a participant with homelessness
experience was facing, proactively
referring them to local authority
support for young people;

¢ Referring a disabled participant to a
‘bridging’ course at college (although
without providing any practical
support on how to apply for it).

“I'd say [a careers advice
organisation] were quite good in
terms of, not so much in terms of
job opportunities and stuff like that,
but they do a lot of CV checking.”
(Disabled participant, 16-24)

“They helped give advice
on education and stuff like
that, because | was also
considering maybe doing like
an apprenticeship and stuff as
well.” (EET participant, 19-24)

Another source of support for a couple
of participants had been work based
learning providers. They regularly
‘checked in’ with one participant to
see how they were getting on and kept
them up to date on the information
they needed that would help with the
training. They had helped another
individual with CV development and with
preparing to visit a jobs fair (which they
had also recommended to the young
person). Face-to-face interactions at
the jobs fair felt more comfortable

to the participant, and hopeful, versus
waiting for an email response.

From a financial perspective, a couple of
participants described how a college had
supported them. This included providing
funding for a free bus pass and some
food (although they still had to maintain
EMA attendance to be eligible for this
support); and a college that helped a
participant with his efforts to secure the
Education, Health and Care Plan (EHCP).

A final point made was how non-
examination assessments (NEAS)
made vocational courses accessible
to some who struggled with exams
or written tasks. However, NEAs
were only thought to be available to
level 2 on some courses, whereas
exams were also used elsewhere.




4.2 Supportive Third
Sector Organisations
/ Local Authority
Intervention

Some participants were appreciative of
support they had received that involved
work placements, for example a third
sector organisation and local college that
worked together to support students
with learning disabilities and autism
spectrum conditions in a transition to
work programme. Support had included
help with how to get a job, looking for
work, preparing for interviews, work
placements and recently finding a job.

“l have not tried to access
anything until the last few weeks,
where | got referred to [advisory
service] for support. | enjoyed
meeting in the library it was
chilled and relaxed and didn’t feel
pressured.” (YP aged 16-24)

“My support worker has
directed me in and sign posted
me in the direction | need to
that's how I got to your
program.” (YP aged 16-24)

A third sector organisation had
helped another participant by offering
to finance an apprenticeship with
them. This helped the participant to
develop confidence and realise they
could aim higher with future jobs.

“It helped me build the confidence
up to sort of go for jobs that
sort of like a couple of years
ago, before COVID, I didn’t think
I would have been capable of
doing.” (EET participant, 19-24)

For a small number of participants, a third
sector organisation had been ‘amazing’
with the breadth of its support and gone
over and above what was expected.
For example, one young person had been
helped with emergency housing after
they had to leave their parents’ home
with a baby because of a relationship
breakdown. In addition, the organisation
had also helped by facilitating their

social interactions/ eIl e[13{s R =1]8
confidence, improving their mental
health and getting them ready for
cN[ele8 as well as providing a named
support worker to go to with any issues.

“They were able to give me a
house... This is one of their family
houses. They helped me with CVs
and training for jobs, and just
getting me more social, going more
out with my daughter... If | have
any trouble, problems or anything,
| just go straight to her... They
can find me the person | need for
anything.” (NEET participant, 19-24)

“They were helping with everything,
basically. Because | didn’t have
much confidence after COVID,
obviously, because I’d been stuck in
the house for so long... Just getting
myself back out there. | wasn’t used
to being back in that environment...
| went from being in a rut, basically,
and then, | don’t know. [Support
worker] got me completely out
of it. He got me on the right path,
everything was going amazing
with him, looking after everything.”
(NEET participant, 19-24)

In a few instances, participants referred
to third sector organisations and a
local authority initiative that helped
with accessing online courses (e.g.,
first aid) and additional qualifications,
as well as work experience. These
courses helped to bolster CVs and
improve confidence levels. The same
local authority initiative ensured that i
support worker was always available
to the young people it supported, for
example with advice on looking for
work and accessing food banks.

“l think at the moment I’m trying
to get multiple qualifications
here. And then probably trying to
find a job in catering. I’'ve done
[education] booklets, I’ve done First
Aid, Customer Service, Building
Safety... Ever since coming here
my confidence has actually grown
and I’ve actually been speaking
a lot more which I never used to
do.” (Homeless participant, 16-24)

One disabled participant had been
offered a job by the third sector
organisation that was supporting

them. The individual [{EVAE IR EEET]
employer understood their impairment
and explained the job role in a way they
could understand. They felt motivated

by having someone see their potential.

Valuable support had also been attained
from supported living providers,
according to a couple of participants
with homelessness experience. The
providers were able to offer additional
funding if the participant decided to
rent on their own to make sure they did
not become homeless again. [\/ELL)
riends at the accommodation who

had had similar experiences was a
urther source of welcome support.
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Additional sources of support
from organisations included:

¢ A proactive and supportive Job
Coach via a Welsh Government
and Lottery funded programme;

“It was just kind of like no matter
what | asked, it was like it was
done before | was about to ask
the next thing, so it was like
she knew what needed to be
put in place for that support.”
(Disabled participant, 16-24)

¢ A theatre company that had
helped a NEET participant
develop more confidence.




4.3 Supportive
Employers

A small number of EET participants
described how (=gl el \ETEN = Te N oT=1E14
ery helpful with their training
and employment needs.JiRe}sl!
example, the participant had been
offered an apprenticeship by a local
beauty salon after the young person
had dropped out of university.

Another noted that a childcare employer
RVCREEIRIERE, including attending
training courses to attain qualifications
in childcare. A further example of a
supportive employer involved a gym
that offered the participant full-time
work to help pay for an apprenticeship
qualification the participant wanted

to take but had to self-fund.

“Really supportive. We’ve got kind
of like a five-year plan for me now,
what courses | can do through the
job and yeah, different careers |
can go through after doing this
job.” (EET participant, 19-24)

In a couple of cases, participants
referred to how they had been able

to learn new skills while on work
placements such as answering phone
calls and using email. For one young
person in employment, their boss

had told them that they could do an
apprenticeship via a particular college
which proved to be helpful signposting.

“Wel, boss fi 'naeth ddeu'tha fi fynd
i Coleg [a local college] oherwydd
fan'na lle mae'r unig gwrs sydd
rownd fa'ma. Otherwise 'sach

chdi'n gorfod mynd i [location],
dwi'n meddwl, i studio fo. [Well, it
was my boss who told me to go

to Coleg [a local college] because
that's the only place they offer the
course around here. Otherwise, you
have to go to [location], I think, to
study it.]” (EET participant, 16-18)

4.4 Supportive
Government
Departments/Initiatives

Participants sometimes identified the
Jobcentre as helping them in a few
different ways on their education,
training, and employment pathways.
Some of the examples given included:

e Setting up an interview that had
resulted in a job for the participant;

¢ Providing an easy place
to attend interviews;

e Referring participants to relevant third
sector organisations for further support;

e Being mindful of an individual’s
illness, one Jobcentre had suggested
a participant take a break from
looking for work given a recent
mental health diagnosis.

“They’re helping me get it, because
they bring people to interview
you in the Jobcentre. So, it’s not
like travelling somewhere you
wouldn’t already travel to anyway.”
(NEET participant, 19-24)

“Recently, | - thanks to Universal
Credit and the Jobcentre - |
ended up getting an interview [at
a café]. And the interview went
really well.” (Young carer, 16-18)

An initiative run by higher education
organisations and funded by the
European Social Fund and Welsh
Government had helped one disabled
participant to secure a relevant

work placement about which the
participant was very enthusiastic.

A UK wide disability specialist delivering
employment and skills support for
national and devolved governments
had helped one participant with CV
writing and work placements. Some
work placements, however, were

more successful than others.

4.5 Mentors

In a small number of cases, participants

described support that could be labelled
the same as or similar to mentorship. For
example, a few talked about third sector
organisations which had been available

and supportive over time, and o]y}
oung people had clearly developed
a positive relationship with particular
support workers/members of stafffl
these organisations whom they trusted.

Another participant talked about
someone at university who they had
accessed via the Disabled Students’
Allowance (DSA) and acknowledged
that it sometimes felt easier to talk
with someone not connected to
family and other social circles.

“When | lost my job, | still kept in
touch with [the support worker].
He was still messaging me near
enough on a daily basis to see
if | was okay. Like, the support
was phenomenal off the team.
So, honestly, [they] have done
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so much good for me, | can’t
say thank you enough to them.
“(NEET participant, 19-24)

“My youth mentor has influenced
me, she is the only person
who listens” (YP Cardiff)

“The support has been helpful and
very continuous, weekly / daily
texts and calls.” (YP aged 16-24)

Knowing someone who had started
WO RV EEERin the same sector
was a source of useful information for

one young person who was looking
to start out with their own business.

4.6 Funding Support

The DSA had significantly helped a
couple of disabled participants in
progressing with university studies.

“The DSA was really important
for me in terms of getting good
equipment... You get this equipment
on a laptop, and it makes writing
and reading much easier, when
it comes to essays and stuff.”
(Disabled participant, 16-24)

EHCP (Educational Health & Care
Plan) had helped one disabled student
following struggles at school to get the
required support for their impairment.

“At school, it wasn’t the most... |
struggled to get the support at first
but then when | got my EHCP, which
is a council document, | got the
support required at school and then
that took me through to college as
well.” (Disabled participant, 16-24)

4.7 Supportive Family
Members / Friends
Some participants talked about the
WA NGl ETER They saw them

as an obvious place to turn to for

advice, and some pointed out that they
would not know where else to turn.

“Mum is supportive and
she is my main role model
at home.” (YP 16-24)

“| stay with my nan so she
influences me - she was a hard
worker when she was in work
and | want to be like her and try
and support her more like she
supported me.” (YP 16-24)

A parent had advised one participant in
education to get a trade, and an uncle
advised the young person on which
trade to follow. Another example was a
mother taking issue on the participant’s
behalf with the placements offered by

a transition to work programme. The
parent helped the previously NEET
participant to secure a more appropriate
placement at a large retailer.

“Nes i gael cyngor gan Mam. Do’n
i’m yn siXr be i neud. Ac wedyn
‘wnaeth hi bointio fi lawr y I16n o
fynd mewn i trade. Ac wedyn nes
i jyst ffeindio apprenticeship wrth
ofyn rownd. [l got advice from Mum.
| wasn’t sure what to do. And then
she suggested | go down the route
of getting a trade. And then | just
found an apprenticeship by asking
around.]” (EET participant, 16-18)

In a few instances, |EIWAE Rl

had asked friends for opportunitie
for participants, such as working with
a childcare provider. One participant’s

sister had organised an apprenticeship
for them at her own hair salon.

Friends could therefore play important
roles as well, for example having a
friend on the same course helped one
participant with motivation to stick
with studying. In another case, 3\/s}
disabled friends were supporting
CEL NG ET with the different skills
they had. One supported the other
with situations that involved speaking
to other people, while the other would
help with activities like ensuring the
participant had a regular meal routine.
Seeing other learners continuing to
engage with the course had been
motivating for one participant as well.

“Pve got a friend who’s a few years
older than me and she’s helping
me with going to meetings,
making sure my meals on time,
and | help her if she can’t talk
certain times, I’ll talk for her.”
(Disabled participant, 16-24)






Over 1in 2 (563%) of 16-24-year-olds
claimed to be

help or support to help them achieve
their education, training, or work goals.
This increased amongst females (63%,
vs 46% males) and those in education/
not working (63%, vs 46% of those who

were working). There were a number of
areas where 16-24-year-olds claimed

it would be useful to receive help or
support (see Figure 8). In line with some
of the barriers discussed earlier in the

report,
where they feel they

need help or support (54%), followed by
advice on job opportunities (47 %), help
with job search and applications (42%),
help to get work experience (41%) and
training to develop skills (41%). The full
list can be seen in Figure 8 below:

Figure 8: Omnibus Survey Question

There are a lot of areas 16-24-year-olds would find useful to receive help or
support on, with help to build confidence being the number one area where
they feel they need help or support.
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‘Maybe more leaflets just to explain
help is out there, maybe post things
more on social media about helpers.
(Disabled participant, 16-24)

‘After being with [support worker],
she has made me aware of other
programmes (YP aged 16-24)

5.1 Increased
Awareness of Support

Some believed that

In the qualitative discussions, participants
were encouraged to suggest what
support they would need to help them
progress on their pathways to the
education, employment and training they
wanted. The following themes emerged:

to young people and what the
support could do for them, including
options like Careers Wales.




5.2 Improved
Pathway Guidance

Participants regularly felt that they
would benefit from having [glel =R e o] =T
support at school/earlier in the
j specific to the individual and
their needs/situation. They also wanted
at
later points on their pathway, including
in unexpected situations like dropping
out of education or losing a job.

“Start early in school, tell people
where they can get help and
how.” (YP aged 16-25)

“More help for people who are
maybe younger as well, like before
they get to like near the end of like
want to get a job... And trying to
find the help that they need before
they start realising they need the
help and they’ve got that in place.”
(Disabled participant, 16-24)

“] think it should be more target
based, | think you should try and
reach out to schools... | think if
you set someone right, I’'ve just
realised talking with you just now
like I didn’t have much support of
what | was going to do eventually.”
(EET participant, 19-24)

One support worker reported that a
participant ‘would have liked to have
reassurance that if she does not

have good grades, there are still
options outside of education.’

There were some requests for more
tangible connections to be made
between what was taught in school
and what they might do for work in the
future, to motivate and inspire. Also,

to have discussions from an early age
around why they were learning, what the
context was for what they were learning.

“There should be more advice and
connection between subjects
taught in schools and pathways
available.” (YP aged 16-24)

“Before learners choose their
options; should include career
sessions regularly through
school life with representatives,
and/or parents, from varying
vocational sectors to speak on
these. Online should be a central
area which is easy to access
and use which contains all
information.” (YP aged 16-24)

Another young person suggested
that more extra-curricular activities at
school would help learners to think
of the possibilities ahead; [HECEAES
a sense that their horizons and
aspirations were narrowed too earl
and that there was more schools could
do to inspire them for the future.

There were requests for more inclusive
information on what the different
qualifications were and what they could
enable them to do, regardless of their
academic ability. A visual pathway/
diagram showing various routes and
highlighting the ability to change to
avoid them putting off decisions that
felt daunting could be useful for many.

“There’s other ways around
things rather than going straight
for education and college and
university. Like | feel like there’s
SO many ways you can branch off
after high school and after college

or wherever you feel like the best
place is for you, but | just feel like
the Welsh Government need to kind
of like back other people as well,
like not just the educational side of
things.” (EET participant, 19-24)

be ongoing rather than a one-offjiy
order to help it be most effective. It

was clear that general and sporadic
support was unlikely to work effectively;
young people needed to be coached/

assisted along the pathway.

“Like a one-on-one chat with
people. Like getting them prepared.
And more often. Like having a
bit more support more often.”
(Homelessness participants, 16-24)

Some believed more face-to-face
support was more personal and could
overcome the issues experienced trying
to research information online, but
others suggested face-to-face could
sometimes be a barrier to access.

It's likely that a combination of both
face-to-face and online will be the

best solution;
and reducing the barriers
in place is part of the challenge.

“Meeting face-to-face is off-putting
not just for me but for some, as a
bus journey for a 30’ min chat isn’t
ideal when money is already tight.

“Keep offering the wide range of
ways to contact us, | don't like
speaking on the phone all the time.
Texting or whatsapping has worked
really well. Also | like meeting
face-to-face, it's more personal
and then | feel more connected and
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know who | am working with.”

Pathway support could include

help with job applications, interview
preparation, CVs and personal
statements but also with confidence-
building, increasing motivation and
assistance with managing finances.

From a support worker’s perspective,
there did not appear to be one
organisation which held all the
information on what was available

to support young people when

they transitioned from school to

their next step. Neither did there
seem to be an organisation that

was able to help and support young
people as they took those steps.

“There’s nobody that holds all of that
information at 16. So like [a careers
advice organisation] don’t know
everything that’s going on, colleges
don’t know everything that’s going
on. Schools don’t know everything.
There’s nobody that holds all that
knowledge.” (Support worker
for disabled participant, 16-24)

5.3 Disability or
Circumstances-related

These suggestions mostly related to
educational settings, and included:

¢ More sensitive ways of explaining
hidden disabilities to education
centre staff to avoid young people
being made to feel awkward;

“I think some training [for teaching
staff] where it’s a bit more discreet,
where you don’t have to say in

front of everyone, ‘Oh yeah, I’ve got

ADHD. You’re going to have to help
me out.” (NEET participant, 16-18)

¢ School staff and employers to
have a better understanding of the
challenges faced by young carers;

“My personal experience is that
the teachers have always made it
feel like ’'ve exaggerated what |
do at home.” (Young carer, 16-18)

¢ A better learner to classroom
support worker ratio in 